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Introduction Setting Results Modifications
o _ _ Special Education Classroom o o o o o
Problem behaviour in public school classrooms, particularly that . Located in a BC Public School District Participant 1: Participant 2: To meet the Individual needs of each participant, the criterion used by
exhibited from students diagnosed with autism spectrum disorder . Self-contained, Intensive Intervention Program (I1P) T R NS e i AT R R R e T FTF Behavioural Consulting, Inc. was adapted from five consecutive
(ASD), continues to be a growing concern for many educators. - Four classrooms spaces and a sensory room . e correct target responses to the following:
| | | | » Sessions took place at a desk, a designated floor mat or hallway area ﬁél;_#m@;w B Myt e * Participants 1 & 3 had a mastery criterion of 2 x’s 10 consecutive
Research in the area of_ behaviour analysis continues to demonstrate Residential Resource Facility s \ it correct responses and the absence of R1/R2 behaviours
the effectiveness of evidence-based treatments to reduce problem » One participant required implementation within a staffed residential 9( £ + Participant 2 had a mastery criterion of 1 x’s 10 consecutive correct
behaviour ?]”d mcrlease |Crl1dependint sk;\lls within Cbortm”eg 5;}“”93- f resource facility HERY responses and the absence of R1/R2 behaviours
However, there is limited research on the sustainability and efficacy o o : - iv/i %30 ] ] .. N .
e o b interventio?]/s SR, y Sessions took place on a couch or table in the living room area G- A N A | | Participant 2 initial assessment and treatment conducted in a staffed
P nd . N *AAN\«. - residential resource facility:
natural environment; such as a classroom setting (Taylor et al, 2018). r \ - A NIRRT § 2o/ ~ Suring CAB 2 the student returned to the school sett;
Methods 5 SEEVIN Y e _url{wg e studen _re urned to the sc _oo setting
To further explore the efficacy and sustainability of implementing Practical Functional Assessment Process ) SO ANL N 1 N\ ) Slgnlflcar}t_problem behav_lou_r occurred outside the procedure
evidence-based treatments within a classroom setting, our school- . Open-Ended Functional Assessment interview completed by S s R A~ “ compromising treatment fidelity
based team and supervising behaviour analysts researched, trained, and classroom teacher, support staff, and supervising BCBA ﬁ 1o 5 S A = Mt  Participant 3 returned to residential resource facility
Implemented the Practical Functional Assessment (PFA) and Skill  Baseline data collected from the interview-informed synthesized - BV s T /\/\/\/\  School staff attended the residential resource facility to continue
Based Treatment (SBT) process. We examined its effectiveness of contingency analysis (ISSCA) by Dr. Jessel, BCBA-D (FTF - SN with school sessions and treatment
lrjec!:Jdc_lngtprloblem ber;avmurlc_lurmg_ the Iprt(-esenttatlﬁ-nI Iog O_I(Ie;.lal, yvhlle Behavioral Consulting, Inc.) . " Synthesized reinforcement (SR) condition:
uilding tolerance and compliance in relation to skill building in a o i _ NNl s . . .
g 1ol mp J Analysis of the_ EO, dangerous (_Rl)’ and non dangem“s_ (R2) =0 SR N R * Participants 1 & 3 required increased duration from 30 — 45 seconds
natural setting (Hanley, Jin, Vanselow, Hanratty, 2014). problem behaviour (present during I1SCA or previous history) 2 S e e R R Baaeaee to 1 to 2 minutes per SR condition
+ Based on the open-ended interview and data collected during the TAVAS. ﬁ Adaptation of the duration of the SR condition was implemented to
Goals of the PFA and SBT in the classroom setting: ISSCA, a personalized analysis was completed for each individual T W W s kaaaare [ S ] P blem behayi 4 he likelihood P _
» During assessment, determine establishing operations (EO) that will student in consultation with Dr. Jessel, BCBA-D Participant 3: 2] reduce problem behaviour and increase the likelinood to engage In
evoke non-dangerous problem behaviour e o D e v - w S cFCR (the mand) after the EO was presented
 Develop a functional communication response (the mand) to Broblem Behaviour Problem Behaviour B T T WH W S CAB 1 was modified for all participants:
replace problem behaviour Participant R1 R N NA wparticipant 2 graph — CAB 3 and 4 are » Re-assessment and additional consultation with Dr. Jessel to re-
* Tolerating denial  Aggress towards staff (hit, push, « Scratch others % 5 | et included in CAB 5 so there was no design CAB 1 for participants 1&3
 Providing consistent and reliable access to synthesized pull, hair pull) + Pinch others ;7 implementation of CAB 3 and 4 reported . o~ - _canti -
_ g y 1 + Self-injury (it head with fist, hit |+ Grab others N / individually. Participant 2 had consistent access to non-contingent reinforcement
reinforcement (SR) head to wall) .+ Swipe stimuli off table (NCR) throughout each trial
. Inquishi ' ' « Throw stimuli B * Note: A limitation was that an equal number .. : : : : .
Eetl 'E?_U;]S_hmg pr’[e fe{ re(|j| S iate behavi CAB - Aggress towards staff (hit, punch, |+ Demand refusal (ignore staff, vocal i \[A\/ of trials per session was not run sg there is * Participant 3 required edibles to be added in CAB 1°s SR condition
>tablisning contexttiafly appropriate behaviour ( ) kick) | | protest) | Bl x LN fluctuation in the frequency of trials per due to high frequency absenteeism and limited expanded
. Inc-reasmg t(_)lerance Fo_presentqtlon of work tasks and demands , . lssue verbal threats . Avoidance (tasks or staff members) . session. community of reinforcers
« Build capacity by training on-site school staff - Property destruction (kick or punch |+ Questioning ) _
\ / walls, throw stimuli into walls, «  Swipe stimuli bﬁ% e a Dangerous problem behaviour (R2) re-evaluated:
4 D .. ) t;reik Vtvi:ndows) e égg: N * Extinction was implemented for participant 3’s hand biting
 Push others « Avoidance ShrR i ]
artICI pants 3 « Hit staff * Flopping and dropping to the floor “; M\ behaviour durmg CAB 1
. ge;f-injuré/ ()biting hand more than | gerfU_Sa_l (V0(<|;fflt|_prort]est()j , " s 192021 22 2324 25 2027  If hand biting occurred for < 2 seconds, planned ignore and
Participant 1 — Male diagnosed with ASD; age 12, in grade 7, English -3 seconas » oell-injury(biting hand < 2 seconds) —\f " “ . . i eacti : :
o secr;nd anguage g g g g Contextually Appropriate Behaviours redirection were |m|zllemented, and the staff continued to run the
Hanley et al., 2014 responses as scripte
: : . CAB 1 CAB 2 CAB 3
) Pre'“_Stener ar_]d Pre'speake_r levels of verba_l bEha_lVIOUI‘ Skill-Based Treatment PI’_OCGSS _ Instructional control of Instructional control of | Instructional control of > g
« Required partial manual guidance for all daily skills  Followed the systematic procedure of the Skill-Based Treatment stopping on-going activity transitioning to (1-3) responses/time units || .. . )
Participant 2 — Male diagnosed with ASD; age 12, in grade 7 workbook (FTF Behavioral Consulting Inc., 2019) during weekly - £ ellingulenting e elees reﬂ;eyﬁ’gzt;‘ée"i[gﬁ/f‘e”adm ;’fn‘;‘;gpf;zfl'ggt":gg\'ﬂ; Limitations
- - - ] ; articipant , . - - - - - -
» Established Listener and Speaker repertoires | consultation with Dr. Jessel Relinquishing ball or edibles, | Adapted _ touching novel | Adapted — stand up/sit Sessions limited to only trained staff — challenging in a classroom
« Consistently demonstrated a lack of fluent instructional control  Established simple (sFCR) and then complex functional tolerating physical prompts | stimuli (touching a puzzle | down, transition from one setting with staff unfamiliar with data collection and procedure.
when work tasks were presented communication response (cFCR) P orean g e B e eaing - | ok and chatr » Generalization was attempted with other staff, but they were unable
Participant 3 — Female diagnosed with ASD; age 11, in grade 6,  Established tolerance response (TR) to teach denial and delay to SR book) to maintain procedural fidelity, and independent responding for the
English as a second language Functional Communication Response Training Tolerance Response Relinquishing board game | Transition around learning | Tolerate presentation of target CAB was compromised
. Pre-list dp ker | Is of bal behavi Training pieces, engaging in simple  [environment to locate target | academic literacy tasks, o _ _
Cre' '_S enelr ag re-Spea der Ievi Sfﬂver a € aV_IOUI‘I | Participant sFCR FCR R 2 listener behaviour responses, |items, engage with complete mastered learning . Par’[ICIpan’[ 3 had hlgh frequency absences from SChOO|, which
. onsistently demonstrated a lack ot Tluent Iinstructional contro single-step gross motor alternative staff task Lo - ™ PR -
when WOFk%&SkS were presented 2D icon exchange 2D icon exchange moved Hands folded or flat on the imitation \ limited Ieammg Opportumtles and progression In school Settmg J
1 around the learning desk not touching stimuli Pausing song or videos, Adapted — transition from | Not yet implemented - N
environment relinquishing iPad, books, desk to rolling chair or to
All Participan ts “Sheriff’s way” “Excuse me?” (wait for Hands folded on desk (not 3 paper, and fabric, engaging in | designated floor mat TE Behavioral C ing | (2019)|:\;I<e'|Tbe r?tn(t;est <book
_ _ _ _ o ] . ] 2 instruct  “Can 1 touchinag anv stimuli) paired Sing|e_step gross motor enavioral Lonsulting Inc. : 111-DaSed treatment WOrknooK.
» Learning history included significant problem behaviour, including, ;‘fvgugh‘;{f;l;‘;ﬁj;}ple;l;?,, e f;sponse i mitatio Hanley, G. P., Jin, S. C., Vanselow, N. R., & Hanratty, L. A. (2014). Producing meaningful
but not limited to, self-injury, aggression, property destruction, and 5 . - 5 Hanlev et al.. 2014 improvements in in problem behaviour of children with autism via synthesized analyses and
f ! Jury, ag9 POpETLY My way My way, please Hand§ folded on des_k (n_ot e treatments. Journal of Applied Behavior Analysis 47 (1), 16-36. https://doi.org/10.1002/ jaba.106
retusa _ _ _ _ 3 tou Ehmg a;ny st|muI|‘)‘ B‘Ere d _ CAB 4 ~ CABS Hanley, G. P., & Gover, H. (2020, January) Understanding problem behavior prior to its treatment.
* Were not successful in a general inclusive classroom setting with voca rﬁ:n(izjzt o Instruct|o/nal control o]fafew (1-3) Instr/uctlonal conit:rol of 1-12+ / Practical functional assessment. https://practicalfunctionalassessment.com/
. : ' ' o _ e g responses/time units of cooperation responses/time units of cooperation w/in Jessel, J., Ingvarsson, E. T., Metras, R., Kirk, H. & Whipple, R. (2018). Achieving socially
Supported by 21 Support Staﬁ In the SChOOI Settlng * Adapted maStery criterion to be perSOna“ZGd to eaCh IndIVIduaI Participant within multiple relevant activities multiple activities S|gn|f|cant reductions in pr0b|em behavior fo”owmg the interview-informed Synthesized
¢ SuperVISEd by d C|aSSI'OOm teaCher (JUI’]IOI’ BehaVIOUF COnSU"Zant), Iearner Tolerate_ pr_esentation of multiple 'I_'olerate presentation of multiple academic contingency analysis: A summary of 25 outpatient applications. JABA, 51, 130-157.
two Board Certified Behaviour Analvsts (BCBA) and an additional . : 2 academic literacy tasks (language arts | literacy tasks (language arts and math), and Taylor, S. A., Phillips, K. J., & Gertzog, M. G., (2018). Use of synthesized analysis and informed
Junior Behavi C ltant ysts ( ) Introduced CAB targets to each learner after the presentation of the and math), and complete 1 — 3 responses | complete 1-12 responses treatment to promote school reintegration. Behavioral Interventions 33 (4), 364-379. https://
g unior behaviour L.onsuttan , TR X Hanley etal., 2014) | DOI: 10.1002/bin.1640 )
. J



https://practicalfunctionalassessment.com/

